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Abstract: Bilingualism has undeniable benefits at the personal and cognitive level, but it also 
represents an important economic asset for individuals and society. This paper explores some of the 
key principles for better understanding and appreciating the economic opportunities created by the 
growth of Spanish-English bilingualism in the United States, as well as some of the challenges it may 
pose. We explore some of the direct benefits that individuals can expect (e.g., better job prospects), as 
well as the potential indirect benefits or externalities that accrue to U.S. society as a whole when 
barriers to trade, investment, the exchange of ideas, etc. are reduced. 
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1 [Editors’ note: This text is an English translation, offered by the Observatorio, of the Spanish original submitted 
by the authors. See study 078-05/2022SP.] 
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1. Introduction 

 
As José Luís García Delgado, a research professor at Universidad Nebrija (Spain), 

argues, Spanish has become the Spanish-speaking world’s most widely exported 

international product, not only due to the global number of speakers, but the cultural 

richness of the language and its role in “supporting economic activities that 

transcend national borders" (Delgado, Alonso & Jiménez, 2012, p. 9). This fact is 

gaining increasing international traction: the number of students enrolling in Spanish 

as a second language (L2) or foreign language (FL)2 classes continues to grow yearly, 

while the number of companies looking for specialists capable of working 

simultaneously in Spanish and other languages, including English, is also increasing. 

The number of bilateral economic exchanges between international consumers and 

suppliers that take place in Spanish also continues to grow, in no small part due to 

the advantages of establishing economic ties in a language spoken by more than 

591 million people worldwide, as either a first, second, or foreign language (Delgado, 

Alonso & Jiménez, 2012; Instituto Cervantes, 2021).   

 

The value of Spanish as a lingua franca in the world of trade and commerce 

continues to grow, especially in the United States (U.S.),3 where Spanish is the most 

widely spoken language after English (American Academy of Arts and Sciences, 

2017; Martínez-García et al., 2021a; 2021b). This study specifically explores the  

 
 

2 According to Santos Gargallo (1999, pp. 22), an L2 describes a language that is learned in a given linguistic 
community because it fulfills a social and institutional function, while an FL is learned in a context without this 
social or institutional function. For example, French in Canada would be considered an L2 for non-native learners, 
because it is spoken by the country’s francophone communities, while in Spain it would generally be considered 
an FL, since it is typically only spoken in schools and language centers where it is studied. 
3 Unless otherwise stated, when we speak of the ‘United States’ or ‘the U.S.’, we are referring to the 50 U.S. 
states and the District of Columbia. That is, we are not including Puerto Rico, Guam, the Northern Mariana Islands 
or other U.S. dependent territories where, as of 2020, nearly three million additional Spanish speakers currently 
reside.   
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question of the economic value of Spanish in the U.S., focusing on the current status 

of Spanish in the country, and discussing the employment and business 

opportunities for individuals and companies that operate fluently in both English and 

Spanish. We also review the main challenges faced by the U.S. in utilizing the 

potential of a population that is becoming increasingly Spanish-English bilingual.   

 

The U.S. is a special case when it comes to studying the value of Spanish, as it 

is becoming increasingly clear that the language constitutes an important intangible 

asset for the country. Not only do Spanish-speaking communities represent a steadily 

increasing demographic and economic footprint in the U.S., but their purchasing 

power is also growing more evident, and knowledge of Spanish already represents a 

wage premium that, while modest, increases one’s value when seeking employment 

(Jiménez, 2019). Speaking Spanish not only benefits the Spanish-English bilingual 

population economically, it generates positive, socially-advantageous economic 

externalities by promoting both domestic and international economic activity 

(Martínez-García et al., 2021a; 2021b). Our research builds on and reinforces such 

conclusions about the role of Spanish in the U.S. by examining evidence provided by 

several U.S. statistical sources.   

 

 

2. Spanish in the U.S.: Foundations of Growth   

 
2.1. Basic Data   

 
As we note in the introduction, Spanish has become an important intangible asset for 

the U.S., in large part due to the demographic growth of Hispanic and Spanish-

speaking communities, which now constitute the country’s largest minority 

population. According to the most recent data from the U.S. Census Bureau (2022), 

in 2020 there were 62.1 million Hispanics in the U.S. That is, 18.7% of the U.S.  
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population identifies as Hispanic. In contrast, as shown in Table 1, census data 

shows that only 4.5% of the population, or 9.1 million people, identified as Hispanic 

in 1970. In other words, the Hispanic population in the U.S. has increased nearly 

seven-fold over the past 50 years.   

 

While these data reflect strong growth in the number of people who identify as 

Hispanic, this does not necessarily equate to a greater use of the Spanish language. 

Just because someone identifies as Hispanic on the census does not necessarily 

mean they speak Spanish and, conversely, just because someone indicates that they 

are not Hispanic on the census does not necessarily mean they do not speak 

Spanish. To understand the value of Spanish in the U.S., it is necessary to examine 

this census data in more detail, as well as to complement this data with other 

sources that reveal more about actual language usage: the number of people who 

can speak it with a certain degree of proficiency, the contexts in which it is spoken, 

etc.   

 

United States Census Bureau (2022) data provides significant insight into the 

prevalence of Spanish in the country. In the last 50 years, the U.S. has witnessed a 

roughly 533% growth in the population of people over the age of five who speak 

Spanish. As we can see in Table 1, this means that the number of U.S. Spanish 

speakers aged five and over has gone from close to 6.7 million in 1970 to roughly 

42.6 million in 2020. In other words, the number of Spanish-speakers over the age of 

five has grown from 3.6% of the total U.S. population in 1970 to 13.7% in 2020. 
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 1970 1980 1990 2000 2010 2020 

Population of the U.S. (in millions) 

   < 5 years 17,2 16,3 18,4 19,2 20,2 19,8 

   ≥ 5 years 186,0 210,2 230,4 262,2 288,5 311,7 

   Total 203,2 226,5 248,7 281,4 308,7 331,4 

Hispanic population of the U.S. (in millions) 

   < 5 years 1,1 1,7 2,4 3,7 5,1 5,2 

   ≥ 5 years 8,0 12,9 20,0 31,6 45,6 56,9 

   Total 9,1 14,6 22,4 35,3 50,7 62,1 

Spanish-speaking population of the U.S. (in millions) 

   < 5 years 1,1 1,5 2,2 3,4 4,5 4,4 

   ≥ 5 years 6,7 11,1 17,3 28,1 37,0 42,6 

   Total 7,8 12,7 19,6 31,5 41,5 47,0 

Population of limited-proficiency Spanish speakers in the U.S. (in millions) 

   Total n.a. n.a. n.a. n.a. 7,6 9,3 

 
Table 1. Growth of the Hispanic and Spanish-speaking population of the U.S.4   

 

 

These figures are significant, and reflect the fact that Spanish is by far the 

second most widely spoken language in the U.S. (the third is Chinese, which includes 

both Mandarin and Cantonese, and is only spoken by about 3.5 million people over 

the age of five; U.S. Census Bureau, 2022). However, the rapid growth of Spanish 

and its expansion throughout the United States has not been constant over the past 

50 years. Comparing data on the evolution of the U.S. Hispanic population with 

census data on the use of Spanish over the past five decades, we can see that in the 

decade between 2010 and 2020, the growth of the U.S. Spanish-speaking 

 
4 Source: United States Census Bureau (2022); authors’ calculations. 
These data have been compiled using information obtained from the corresponding decennial censuses, as well 
as from the American Community Survey. Totals may not equal 100 due to rounding.   
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population, as a proportion of the total U.S. population, has slowed more significantly 

than has the Hispanic population generally (see Figure 1). The number of Spanish-

speakers over the age of 5 grew by 15.5% between 2010 and 2020, while during the 

previous decade, that number grew by 31.3%.   

 

 
Figura 1. Hispanics and Spanish-speakers over the age of 5 as a percentage of total U.S. population.5   
 

 

The population of people over the age of five who registered as native 

Spanish-speakers in the U.S. census grew to 13.7% in 2020, but this statistic offers 

only a partial indication of Spanish’s influence in the U.S., as it excludes anyone 

under the age of five who lives in a Spanish-speaking household, as well as those 

who indicated on the census questionnaire that Spanish is spoken in their household 

but is not their primary language; that is, the census does not include individuals who 

have limited proficiency in Spanish, or who are heritage speakers. The data on 

Spanish speakers with limited or heritage proficiency, as enumerated and illustrated 

 
5 Source: United States Census Bureau (2022); authors’ calculations. 
See note from Table 1 for more information on data sources.   
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Gráfica 1: Proporción de la población hispana e hispanoparlante de 
5 años o más en EE. UU.
Fuente: Oficina del censo de EE. UU. (2022); cálculos de los autores.

Nota: Véase la nota al pie de la Tabla 1 para más información sobre los datos.   
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in Table 1 and Figure 1, respectively, point to the fact that this group is quite large, 

and has grown markedly in the decade spanning from 2010 to 2020. According to 

our calculations, this means that the number of limited-proficiency Spanish speakers 

in the U.S. reached 9.3 million in 2020, representing 2.8% of the total U.S. 

population. Thus, by 2020, the total number of native or heritage Spanish-speakers 

was already 16.7% of the population.  

 

The growing number of Hispanics under the age of five residing in the U.S., 

who in 2020 already represented 26.4% of all U.S. residents under the age of five, is 

a clear indication of the trend among Hispanic Americans of consolidating and even 

increasing their demographic significance. It is predicted that by 2060, the Hispanic 

population of the U.S. will be almost double the 2020 number of 62.1 million, 

growing to 111.2 million, or 27.5% of the total population (Vespa, Medina & 

Armstrong, 2020, pp. 7).   

 

The growth in the population of children under the age of five living in 

Spanish-speaking households has also been quite notable, increasing to 22.2% in 

2020 (Figure 2). This demographic decreased by 2.4% between 2010 and 2020, 

after growing at a rate of 30.4% between 2000 and 2010. In contrast, the population 

of Hispanic children under the age of five continued to grow between 2010 and 

2020, albeit at a historically slower rate of only 2.1%.   
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Figure 2. Hispanics and Spanish-speakers under the age of five  

as a percentage of total U.S. population.6   
 

 

 

2.1.1. Demographic and sociological characteristics of Spanish in the U.S.   

In principle, the recent evidence documented above can be interpreted as 

symptomatic of a slowdown or exhaustion in the otherwise rapid growth of Spanish 

over the past 50 years. In particular, note the growing disparity between the Hispanic 

population and the population that describes itself as Spanish-speaking (regardless 

of language proficiency level). While Hispanic identity and Spanish usage remain 

intimately interlinked, the last decade in particular seems to have accentuated the 

differentiation between the two.   

 

 

 

 
6 Source: United States Census Bureau (2022); authors’ calculations. 
See note from Table 1 for more information on data sources.   
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Nota: Véase la nota al pie de la Tabla 1 para más información sobre los datos.  
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Of course, these changes are likely the result of multiple and diverse factors, 

some of which we examine in more detail below. On the one hand, we might attribute 

this increasing differentiation to the growing number of heritage speakers in the 

country — that is, people who, in the U.S. context, have grown up in a Spanish-

speaking household and can speak or at least understand some Spanish, and are 

thus still, to some extent, Spanish speakers (Valdés, 2001). It is quite possible that 

these individuals, who have, or believe themselves to have, only a limited command 

of Spanish, choose the census option indicating that they “speak English” even if 

they also speak some Spanish at home, because they feel they can communicate 

more effectively in the former. In other words, certain individuals may have a 

conservative perception of their own Spanish proficiency, and may believe their 

command of the language to be less than “perfect,” thus leading them to indicate in 

the census that they are part of the limited proficiency group, or even to be registered 

as monolingual speakers of English or some other language(s).   

 

On the other hand, the slower rate of growth of Spanish could also be 

attributed to changes in migratory flows and other socioeconomic factors such as 

cultural assimilation or mixed marriages (mixed in the sense that the parents do not 

share the same language). Cultural assimilation is generally understood as the 

process through which ethno-cultural groups integrate into a dominant community, 

and it typically occurs when immigrants and minority ethnic groups seek to integrate 

into a society in which the majority population shares a different language and/or 

culture (Aquino Moreschi, 2021, pp. 16-17). In the case of Spanish speakers in the 

U.S., some might be inclined to assimilate because they believe that, being 

Americans, they should speak English, and may thus sacrifice their knowledge of 

Spanish to reinforce their commitment and loyalty to the U.S. In mixed marriages, 

dynamics in the home may also provide an explanation for this slowed growth, as 

some Spanish-speakers, for personal, family reasons, may choose not to speak 

Spanish at home. This can happen in households, for example, where one partner 
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does not have a good command of the language and prefers to speak English, or 

some other language, and so rather than speak Spanish, they use English or 

whatever language facilitates easy communication and understanding among 

everyone in the family. 

 

 2.1.1.a. Geographic dispersion of Spanish in the U.S.   

In addition to the aggregate data for the entire country (Table 1 and Figures 1 and 2), 

we can also see that the use of Spanish in Spanish-speaking communities has 

changed over the last 50 years by looking at the language’s increased geographic 

dispersion. Traditionally, Spanish speakers have always had a greater presence in 

the country’s southwestern states, such as California, Arizona, New Mexico, Texas, as 

well as some southeastern states, including Florida, and in certain large metropolitan 

cities. However, this has changed significantly over time. The presence of Spanish is 

no longer limited, or no longer limited to the same extent, to these geographic areas, 

but instead has continued to spread throughout the rest of the country — to the 

Northwest, for example, and to large cities on the East Coast and in the Midwest 

(Figure 3). In other words, Spanish is no longer only prominent in the southern border 

region but is becoming more and more established country-wide (U.S. Census 

Bureau, 2022). Thus, Spanish is no longer only a regional language spoken in some 

parts of the U.S. but has become the second most spoken language nationally.   
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Figure 3. Geographic dispersion of Spanish in the U.S. in 20207   

   

 

2.1.1.b. The rising global status of U.S. Spanish  

As Table 1 suggests, the population of native Spanish speakers in the U.S. surpassed 

47 million in 2020, a figure that includes 42.6 million people over the age of five and 

4.4 million children under the age of five. Add to this the approximately 9.3 million 

Spanish speakers with limited proficiency, and the total number of speakers, when 

we include all levels of proficiency available on the 2020 census, is 56.4 million (U.S. 

Census Bureau, 2022). Comparing this total to the population of Spanish speakers in 

other countries around the world, we can see that, as of 2020, Mexico is the only 

country to surpass the U.S. in Spanish-speaking population, with 126 million 

speakers, a figure that likewise includes individuals with limited proficiency.   

 

 

 
7 Source: United States Census Bureau (2022); authors’ calculations. 
Percentage of native Spanish speakers (not including heritage speakers) over the age of five by U.S. county, 
according to the 2020 American Community Survey’s five-year average for 2016-2020.   
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2.1.1.c. The importance of Spanish-English bilingualism in the U.S.  

By analyzing the United States Census Bureau data (2022) in a more disaggregated 

manner, Table 2 shows us that approximately 68.3% of 2020 census participants 

over the age of five who self-identified as native Spanish speakers, or as having at 

least a limited level of proficiency, also identified as speaking English or having a very 

good level of English, for a combined population of 35.5 million out of the total 52 

million. This group constituted 62.9% of the population in 2010, but has grown 

notably in the last decade to 68.3% in 2020. Bilingualism, or the ability to 

communicate in both languages while maintaining a full command of the country's 

majority language, English, is something that Spanish speakers in the U.S. appear to 

consider beneficial. There is a clear trend toward bilingualism in the U.S., at least 

among the country’s Spanish-speaking community, and this has only become more 

pronounced over the past decade.   

 

The growth in the number of bilingual Spanish speakers, or speakers with a 

full command of English but limited proficiency in Spanish, contrasts with a 

stagnation in the number of Spanish speakers who consider themselves to have 

limited proficiency in English, which remained at around 16.5 million during the 

decade spanning 2010 to 2020. The proportion of U.S. Spanish speakers with 

limited English proficiency, in other words, fell from 37.1% in 2010 to 31.7% in 2020.     

 

2.1.1.d. Evolution of Spanish and Hispanic identity  

As Table 2 shows, the data suggest a growing dissociation between Hispanic and 

Spanish-speaking communities. In 2010, there were 50.7 million Hispanics in the 

U.S., of whom 45.6 million were over the age of five. That same year, the Spanish-

speaking population, including speakers with limited proficiency, reached 49.1 

million (4.5 million were under the age of five, 20.4 million spoke Spanish with a high 

level of English proficiency, 16.6 million had limited English proficiency, and 7.6 

million were heritage Spanish speakers).   
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Indeed, as we show in Table 2, of the 50.7 million Hispanics residing in the 

U.S. in 2010, 9 million, or 17.8%, spoke English or other languages, but not Spanish 

(1 million were children under the age of five living in English-speaking households 

and 0.1 million lived in households where languages other than Spanish or English 

were spoken; 7.4 million Hispanics over the age of five spoke English, while another 

0.8 million spoke other languages). Conversely, about 7.5 million people who did not 

self-identify as Hispanic indicated that they spoke at least a limited amount of 

Spanish. In other words, the Spanish-speaking but non-Hispanic population largely 

made up for the substantial number of Hispanics who had switched to English or 

other languages. In 2020, the number of non-Hispanic Spanish speakers was about 

7.3 million, while the non-Spanish-speaking Hispanic population had already reached 

13 million, or 20.9% of the total Hispanic population.   

 

    2010     

 Population ≥ 5 years (in millions) Population < 5 years  
(in millions) 

 Other 
languages English 

English, 
Spanish 

LP 

Spanish, 
English 

proficiency 

Spanish, 
English 

LP 

Other 
languages English Spanish 

Not Hispanic -- -- 4,2 2,2 0,5 -- -- 0,5 
Hispanic 0,6 7,4 3,4 18,2 16,0 0,1 1,0 4,0 

Total -- -- 7,6 20,4 16,6 -- -- 4,5 
    2020     

 Population ≥ 5 years (in millions) Population < 5 years  
(in millions) 

 Other 
languages English 

English, 
Spanish 

LP 

Spanish, 
English 

proficiency 

Spanish, 
English 

LP 

Other 
languages English Spanish 

Not Hispanic -- -- 4,2 2,1 0,4 -- -- 0,4 
Hispanic 1,0 10,7 5,1 24,0 16,0 0,1 1,2 4,0 

Total -- -- 9,3 26,2 16,5 -- -- 4,4 
 

Table 2. Recent trends in Spanish usage in the U.S.8   
 

 
8 Source: United States Census Bureau (2022); authors’ calculations. 
Note: See note from Table 1 for more information on data sources. “LP” indicates limited proficiency.   
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2.2. Language Learning and the Future of Spanish in the U.S.   

 

The U.S. has the second largest number of Spanish speakers in the world, with a 

total of 56.4 million Spanish-speaking individuals of all ages at varying levels of 

proficiency. To this population of native or heritage Spanish speakers we should also 

add all those who are learning, or have already learned, Spanish as an L2 or FL. In 

the following section we review some of the limited data on Spanish language 

learning, which suggest that this population of L2 or FL speakers is probably very 

significant as well.   

 

2.2.1. Limited data on L2 and FL Spanish in the U.S.   

First, it is important to understand that Hispanics and Spanish speakers only tell part 

of the story of Spanish in the U.S., as census data only account for native Spanish 

speakers or people who live in Spanish-speaking households. This data, therefore, 

does not include other people who may speak Spanish, but for whatever reason do 

not speak it at home — interpreters, for example. An interpreter is typically someone 

with a native or near-native command of two languages (someone who speaks 

Spanish as an L2 and English as their native language, for example), but while they 

may use one language every day at work, they never, or rarely, speak that language 

at home, because it is not a language their family understands or uses. In filling out 

the census, such a person would likely indicate that their language at home is 

English and would therefore not be counted as a Spanish-speaker in the data we 

have analyzed thus far, despite the fact that they are.   

 

Unfortunately, data on the use of Spanish as an L2 or FL at the national level 

is scarce, making it difficult to quantify the significance of this population group. 

What we can say is that the census figures, while impressive in their own right, 

provide what is likely an underestimate of the impact and prevalence of Spanish in 

the U.S.   
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2.2.2. The teaching of Spanish in the U.S.   

According to the latest data provided by Looney and Lusin (2019, p. 26), there were 

more than 700 thousand college students in the U.S. studying Spanish in 2016. And, 

according to information compiled by the American Councils for International 

Education (2017), during the 2014-2015 academic year there were roughly 7.4 

million K-12 Spanish language learners across the country. These data, together with 

the data presented in the previous section, point to the consolidation of Spanish as a 

dominant L2 in the U.S., as its teaching is not limited to native Spanish speakers or 

to heritage speakers with limited proficiency, but also includes a large number of 

people who speak the language as an L2, or who have learned it, or are in the 

process of learning it, as an FL. 

 

This group of L2 and FL Spanish language learners, then, would include 

people who speak Spanish but for various reasons do not use the language at home, 

as well as people who studied Spanish in primary or secondary school, or in college, 

and thus have some degree of proficiency in it. According to the latest data from the 

Instituto Cervantes (2021), Spanish is the most studied second language in the U.S., 

in both primary, secondary, and post-secondary educational institutions (from 

preschool to higher education). In fact, 60% of U.S. students enrolled in language 

courses at the elementary school level choose Spanish as their language of study. 

This means that the number of early learners studying Spanish is at least three times 

that of those studying any other language.  

 

This trend, then, is not just limited to primary or secondary education, but 

carries on through higher education as well. Since 1995, when the Instituto 

Cervantes launched its U.S. branch, Spanish has remained the most popular  
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language in universities throughout the country (Hernández, 2018, p. 15; Mateo, 

Arias & Bovea-Pascual, 2021, p. 7). These data show, once again, that Spanish is by 

far the most widely studied language among all available modern languages.9 

 

By calculating the total number of students who enrolled in Spanish classes at 

U.S. universities over the past 30 years, we estimate that around five million college 

students have studied some Spanish and, therefore, have acquired at least some 

proficiency in the language. As the Instituto Cervantes notes in its annual 

assessment of the Spanish language, or Anuario (2021), motivations vary among 

students. Many of the reasons students give for choosing to learn Spanish have to do 

with the language’s perceived economic value. They view Spanish not only as an 

effective way to promote themselves professionally, but as an avenue toward 

expanding their international job opportunities and distinguishing themselves from 

other workers with whom they will have to compete. That is, they view the ability to 

speak Spanish as a skill that can help them stand out among other potential 

candidates applying for the same job. Moreover, not only do they consider Spanish 

an asset when it comes to building their résumé, they are also aware that more and 

more jobs have a wage premium associated with knowledge of Spanish (Saiz & 

Zoido, 2005, pp. 523). In many workplaces, this wage premium will mean higher 

salaries and more opportunities for professional advancement within the company — 

enticing prospects for many students. 

 

One direct consequence of the growing demand for Spanish classes is that 

there is also a growing demand for Spanish teachers — a demand that has yet to be 

fully met (Brown & Thompson, 2018). Indeed, between 1987 and 2008, the 

availability of Spanish classes in the U.S. increased by 20% in primary schools, to 
 

9 Anecdotally, the demand for Spanish among students at U.S. universities is not only prevalent within the U.S., 
but also on U.S. campuses located in other countries. Institutions like the University of Utah or George Mason 
University, for example, offer Spanish classes to their students at their respective campuses in Asia. For these 
students, who are mainly South Korean, speaking Korean, English and Spanish can open up better job and career 
opportunities in Spanish-speaking countries, as well as in countries like the U.S., where businesses place 
increasing value on Spanish-English bilingualism. 
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88% of all schools, and nearly 10% in secondary schools, to a total of 93% of all 

schools (Instituto Cervantes, 2021, pp. 162-163). Along with this increase, there has 

been a growing demand for Spanish teachers as well, which cannot always be 

satisfied with native Spanish-speaking instructors, as schools are seeking not only 

Spanish language instructors, but teachers who can teach other subjects and classes 

in Spanish.10 In fact, data compiled by the American Councils for International 

Education (2021) show that during the 2021-2022 academic year there were at 

least 2,936 Spanish-English dual language immersion programs available in public 

schools across the U.S., or 80.5% of the total dual language programs offered. 

 

As a result of this increase in demand for Spanish classes and the shortage of 

qualified teachers, there are many job opportunities available for both native as well 

as L2 and FL Spanish speakers. However, the prospect of a good job or a wage 

premium are not the only economic advantages that come with the ability to speak 

Spanish, as we shall see below.   

 

 

3. Economic Advantages of Spanish-English Bilingualism in the U.S.   

 

The evolution of Spanish and the growth of the Spanish-speaking population in the 

U.S. pose questions not only regarding the factors underlying these trends, but also 

concerning the true scope of Spanish’s economic influence in the U.S. We have 

already mentioned some of these underlying factors, but it is important that we 

understand a bit more about the census data presented thus far. 

 

 
10 We can get a sense of this increase in potential demand for Spanish-language educators in the U.S. by noting 
that during 2014-15, the population of Spanish-speakers between the ages of five and eighteen grew to 12.4 
million (9.2 million native Spanish speakers and 3.2 million heritage speakers).	
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The Census Bureau's motivation for asking what languages people speak at 

home —and about the English proficiency of people in the U.S. who speak other 

languages — is not primarily linguistic in nature. While language was occasionally a 

topic of inquiry in pre-1970 censuses, this category of data only gained practical 

relevance with the implementation of Title VI of the 1964 Civil Rights Act, which 

mandates meaningful, nondiscriminatory access to public services (such as health 

care or legal representation) for those with limited English proficiency (see 

Department of Justice, 2022). Thus, public institutions sought more information 

about residents with limited English proficiency in order to make policy adjustments 

to comply with Title VI. As a result, care providers, suppliers, and businesses now 

offer more documentation and services in multiple languages (including Spanish), 

which then qualifies them to be eligible for federal assistance programs, such as 

Medicare. 

 

The main motivation for systematically including specific questions about 

language, then, is to quantify the population with limited English proficiency and 

determine what languages they speak. Thus, while census data on language is quite 

detailed, it is not designed for understanding the ways different languages are used 

and, therefore, does not provide all the information necessary to completely 

understand the role of Spanish in the U.S. Some of the shortcomings of the census 

have already been mentioned in previous sections, including the fact that it only 

provides respondents' subjective assessments of their own English proficiency and 

use of Spanish in the home, and does not offer an objective way to assess the extent 

to which these subjective assessments correspond to an individual's actual 

knowledge of the language. Moreover, the census does not include individuals who 

speak Spanish as an L2 but do not speak it at home, and is also unable to clearly 

distinguish native Spanish speakers who speak the language at home from native 

speakers of another language who can communicate effectively in Spanish as an L2  
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or FL. And it is precisely this subgroup — those who use Spanish as an L2 or FL — that 

provides the most support for our argument that census data underestimate the true 

magnitude of Spanish in the U.S.   

 

3.1. Empirical Sources   

 

In order to paint a more complete picture of the economic value of Spanish in the 

U.S., we draw on two complementary sources: the American Community Survey (U.S. 

Census Bureau, 2022), which we have already mentioned, and a regional survey by a 

team from the Federal Reserve Bank of Dallas, conducted in Texas, southern New 

Mexico and northern Louisiana (Martínez-García et al., 2021a; 2021b). Using these 

two sources, we aim to quantify the economic impact of Spanish in the U.S.   

 

This first data source we examine is the American Community Survey (ACS), 

an ongoing study that gathers annual socioeconomic information about the U.S. and 

its population. The survey is conducted by the United States Census Bureau (2022) 

and, in addition to including the same questions about language as the census itself, 

provides additional details on topics such as level of education, country of origin, 

ethnicity, income and earnings, etc. Around 3.5 million people participate in the 

survey each year. This source provides us with the information we need to calculate 

the potential wage premium associated with learning Spanish, and to estimate the 

purchasing power of Spanish speakers in the U.S.   

 

Our other data source is a self-reporting questionnaire on Spanish usage 

conducted by the Federal Reserve Bank of Dallas in late September of 2020. This 

was a remote online survey that involved a total of 400 participants, including native 

Spanish speakers, heritage speakers who reported limited proficiency, students 

learning Spanish as an L2 or FL, and individuals who had studied Spanish and were 

now using it as an L2 or FL. In interpreting the results of this survey, it is important to 
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point out two of its potential limitations. First, it was conducted online and in 

Spanish, meaning that only participants with sufficient knowledge of the language 

could complete it (which suggests that individuals with limited proficiency, but who 

still speak some Spanish at home, may not have been included in the final results). 

Second, the survey was conducted within a limited geographic area known as the 

Eleventh District of the Federal Reserve (an area that includes all of Texas and parts 

of southern New Mexico and northern Louisiana). This region is to some extent 

representative of the larger U.S., but the size and influence of the area’s Hispanic 

and Spanish-speaking population (notably higher than in other parts of the country) 

sets it apart from the rest of the country to a certain degree as well. 

 

Despite the survey’s potential limitations, it nevertheless allows us to examine 

in more detail issues such as the intergenerational transmission of Spanish and its 

use in business and corporate settings — crucial topics when talking about the true 

value of Spanish in the U.S.   

 

3.2. The Economic Value of Spanish   

 
3.2.1. Resilience in the transmission of Spanish in the U.S.   

Responses to the survey conducted by the Federal Reserve Bank of Dallas indicate a 

strong connection between the use of Spanish in family settings and its transmission 

from one generation to another — that is to say, its resilience. Figure 4 presents data 

on the dominant language of parents and on the responses those parents gave 

about their children's attitudes concerning the use of Spanish. The column on the far 

left shows the total results for all respondents, while the other three columns show 

results for respondents whose dominant language is English, for Spanish-English 

bilinguals, and for those whose dominant language is Spanish.   
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Figure 4. Trends in language transmission among Spanish-speaking families  
in Texas, southern New Mexico and northern Louisiana 11   

 

 

In this context, we understand ‘bilinguals’ to be individuals who indicate that 

they are able to use both Spanish and English interchangeably, and with the same 

degree of fluency, both for speaking and reading. That is, they have a similar 

proficiency in both languages and use them both frequently. Individuals who indicate 

English dominance are those who prefer to speak and write in English, while those 

who are Spanish dominant prefer to speak and read in Spanish. In Figure 4, the 

purple segments represent the percentage of individuals who indicate that their 

children either no longer use Spanish and only use English, or barely use Spanish at 

all and, at best, have limited proficiency in the language. The different shades of 

green represent children who use both Spanish and English, but with varying 

frequency. 
 

11 Source: Federal Reserve Bank of Dallas Spanish usage survey (2020); authors’ calculations. 
People who are Spanish/English dominant are those who predominantly speak that language at home, and who 
can read it, but who also may use the other language for both speaking and reading. Bilinguals are people who 
are fluent in both Spanish and English, though they may use one language more for reading and the other more 
for speaking. Totals may not equal 100 due to rounding.   
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Gráfica 3: Las Familias Hispanoparlantes Tienden a Promover el 
Bilingüismo Español-Inglés de sus Hijos
Fuente: Encuesta de uso del español del Banco de la Reserva Federal de Dallas (2020); cálculo de los autores.
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Figure 4 shows that 9% of all survey respondents have children who speak 

little or no Spanish, but among children whose parents indicate they are more fluent 

in English than Spanish, that percentage increases to 33%. In other words, if parents 

are more dominant in English than in Spanish, it is much more likely that their 

children will end up not speaking Spanish, either inside or outside the home. The 

main implication of this finding is that Spanish language dominance among parents 

is crucial for the successful transmission of the language to their children. If parents 

do not routinely speak Spanish at home, or do not speak it with their children, it is 

very likely that those children will end up only using English, independent of any 

external language assistance they may receive (at school, church, cultural gatherings, 

etc.). This finding is supported by the data on bilingual or Spanish-dominant children, 

who experience a relatively lower level of Spanish language loss. In fact, there seems 

to be a clear preference toward bilingualism among both of these groups. Underlying 

this data is a tendency among parents to prefer that their children not only speak 

Spanish, but that they speak it as well and as often as English.   

 

Family plays a critical role in the transmission of language, of course, but 

there can be other influential factors as well, which are not included in Figure 4. We 

know from results obtained in the Federal Reserve Bank of Dallas survey that being 

part of cultural or sports associations, maintaining connections with one’s country of 

origin, using Spanish in mass and, above all, having access to Spanish language 

media can all have a strong influence on the continued use of Spanish and its 

generational transmission. When survey participants were asked how they access 

news and information in Spanish, and what type of media and which outlets they 

prefer when accessing this information, it should come as no surprise that most 

respondents indicated that television and social media were their main sources of 

information. Even among those who prefer to interact primarily in English, or who 

have limited Spanish proficiency, television and social media, in addition to family, 

represent their main point of contact and habitual connection with Spanish. 
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Spanish education — including, increasingly, bilingual education in other 

subjects, where material is presented in both English and Spanish — is also playing 

an increasingly important role in the transmission of the language. This is not only 

because it offers people who do not speak the language at home an opportunity to 

learn it, but also because it allows people who live in Spanish-speaking households, 

and who speak the language with limited proficiency, to improve the quality of their 

usage. It is important to emphasize that the demand for Spanish education is not 

only limited to non-native speakers; there is also a significant pent up demand 

among the native Spanish-speaking population previously mentioned (see also 

Martínez-García et al., 2021b).   

 

Other studies, such as the Pew Research Center’s 2011 National Survey of 

Latinos, have also identified a pattern of language resilience across generations in 

the U.S. (Taylor et al., 2012). Reflecting results similar to ours, Taylor et al. (2012, p. 

25) found that 47% of third-generation Hispanics in the U.S. still claim to speak 

Spanish either very well or fairly well. While this may not seem like a high percentage, 

when compared to patterns of transmission of other languages, it is quite significant. 

In fact, for languages other than English, the typical pattern of transmission is that 

the language practically disappears by the third generation. The fact that 50% of 

third-generation Hispanics not only speak Spanish, but speak it very well or fairly well, 

is a remarkable indication of the language’s resilience. 

 

The study conducted by Taylor et al. (2012, pp. 2) also found that 87% of 

Hispanics believe that Hispanic immigrants need to learn English to succeed in the 

U.S. But, at the same time, nearly all Hispanic adults (95%) believe that it is 

important for future generations of Hispanics in the U.S. to maintain their ability to 

speak Spanish. 
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All of this is key to understanding the economic value of Spanish in the U.S., 

given that the data show that, in contrast to many other languages spoken in the 

country, the demographic of Spanish speakers has reached a critical mass large 

enough that their use of the language is not exclusively limited to the home. Thus, 

the high degree of intergenerational transmissibility of Spanish comes precisely from 

the momentum generated by its use externally (outside the home) in cultural, social, 

athletic or other community activities as well as, of course, from its use in the world 

of work and business. This widespread use is reflected in our data, and is what 

attracts so many people to Spanish classrooms in schools, universities, and institutes 

around the country, including to the Instituto Cervantes itself.   

 

3.2.2. The impact of Spanish on U.S. labor relations.   

As previously mentioned, Spanish use is common across media, including the press 

and television, and is used in religious ceremonies, cultural activities, and a variety of 

social interactions, including work and business relations, where it has become 

especially important. Figures 5 and 6 illustrate our data on the habitual use of 

Spanish in the workplace. Similar to Figure 4, the column on the left represents total 

responses for all survey participants. The subsequent four columns in Figure 5 

represent the answers provided by respondents who indicated they were employees, 

managers, executives, and owners, respectively. Similarly, the three columns to the 

right of the total column in Figure 6 represent the dominant language of all employed 

participants, i.e., whether they self-identified as English-dominant, bilingual, or 

Spanish-dominant.   

 

As with Figure 4, the purple color in Figures 5 and 6 represents the proportion 

of respondents who indicated that they use little or no Spanish at work. This was the 

case for 10% of total respondents, meaning that 90% of Spanish-speaking survey 

participants routinely use the language in their workplace. Figure 5 suggests that  
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executives tend to use Spanish the least, with 20% indicating that they do routinely 

use only English. Figure 6 shows, unsurprisingly, that respondents who were English-

dominant were also the least likely to use Spanish at work (39% of the total). Even 

so, the majority (61%) of those who self-identified as English-dominant indicated that 

they also use Spanish at work.   

 

 

 
 

Figure 5. Tendency among Spanish speakers in Texas, southern New Mexico,  
and northern Louisiana to use Spanish at work, by occupation status 12   

 

 

 

 

 

 

 

 
12 Source: Federal Reserve Bank of Dallas Spanish usage survey (2020); authors’ calculations. 
See note from Figure 4 for more information on the data.   
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Gráfica 4: El Bilingüismo Español-Inglés Ofrece Oportunidades de 
Empleo y en la Dirección de Empresas para Hablantes de Español
Fuente: Encuesta de uso del español del Banco de la Reserva Federal de Dallas (2020); cálculo de los autores.
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Figure 6. Tendency among Spanish speakers in Texas, southern New Mexico,  
and northern Louisiana to use Spanish at work, in relation to language proficiency 13   

 

 

The results presented in Figures 5 and 6 suggest two main conclusions worthy 

of discussion. First, that employees who can communicate in Spanish will have an 

easier time interacting and building relationships with coworkers, managers, and 

even owners and shareholders (especially important in workplaces where the owner 

is also a Spanish speaker). Second, companies with a large number of Spanish-

speaking consumers or suppliers will also benefit from the ability to establish 

relationships and conduct business in Spanish. This is important not only considering 

the size of the Spanish-speaking population in the U.S., but also due to the significant 

opportunities that come with the ability to conduct business with a community of 591 

million Spanish speakers spread out across the globe who generate their own 

demand, which in turn creates important business opportunities for the U.S. 

 

 
13 Source: Federal Reserve Bank of Dallas Spanish usage survey (2020); authors’ calculations.   
See note from Figure 4 for more information about the data.   
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Gráfica 5: El Uso Del Español en el Trabajo Es Prevalente Incluso 
Entre Hablantes de Español para los que el Inglés es Dominante
Fuente: Encuesta de uso del español del Banco de la Reserva Federal de Dallas (2020); cálculo de los autores.
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A recent report from the American Council on the Teaching of Foreign 

Languages (2019) offers additional evidence to support these claims. Based on a 

survey conducted by Ipsos Public Affairs in 2018, the report shows that nine out of 

every 10 U.S. companies have a need for employees who speak languages other 

than English. Demand for languages like Spanish has grown significantly in the last 

five years, and is expected to continue to grow in the future. The sectors most likely 

to see an increase in this demand are health care and social services (64%), followed 

by retail (59%), education (57%), professional and technical services (55%), and 

construction (54%).   

 

The American Council on the Teaching of Foreign Languages report (2019) 

also reveals that 97% of businesses utilize the non-English-language abilities of their 

workforce in national markets, while only 54% use them in international markets. The 

most sought-after language is Spanish, with 85% of companies reporting a need for 

Spanish-speaking employees. Moreover, 42% of companies that already employ 

Spanish-speaking workers indicate they are currently searching for more employees 

with proficiency in the language. Concerning the demand for Spanish, there is no 

major difference between companies that focus on domestic markets and those that 

focus on international markets. In contrast, other languages with notable demand, 

such as Chinese, French, Japanese and German, are more sought after among 

companies focused on exporting and importing than among companies that primarily 

serve the domestic U.S. market.   

 

3.2.3. The purchasing power of Spanish speakers in the U.S.   

One economic factor that bears emphasizing is the growing importance of the 

demand for Spanish speakers in the U.S., that is, the domestic demand associated 

with Spanish. The number of Spanish-speaking clients who require services in 

Spanish grows larger by the day, especially, of course, in areas with a high 

concentration of Spanish speakers. It is becoming increasingly easy to access 
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bilingual and multilingual websites, as well as Spanish-language customer service. 

Online forms and information are commonly available in Spanish. You can go to the 

bank, visit the doctor, go shopping (online or in person), and you will almost certainly 

have the option of communicating in Spanish. There is some regional variation to this 

accessibility, of course, but it nonetheless represents an important national trend. 

 

The demand for Spanish speakers in the U.S. is growing, not only due to the 

growth in the Spanish-speaking population, but also due to the increase in the 

average income of U.S. Spanish speakers. As a result, companies interested in 

capturing a growing Spanish-speaking market have a strong motivation to seek out 

and prioritize employees who can communicate effectively in Spanish. Thus, the 

ability to speak Spanish is increasingly becoming an important asset not only for 

employees, but also for companies.  

 

In hopes of providing the most objective information possible regarding the 

purchasing power of Spanish speakers in the U.S., we draw on data from the 

American Community Survey to estimate the personal income, as defined by the 

Bureau of Economic Analysis (2022), of Spanish-speakers in the U.S. As Figure 7 

shows, the personal income of the Spanish-speaking population has nearly doubled 

in the last 15 years, driven primarily by the segment of this population that identifies 

as bilingual or highly proficient in English. 

 

Personal income data give us a sense of the purchasing power of the U.S. 

Spanish-speaking population, but this does not include the income and earnings that 

are generated annually by corporate and other legal entities, public institutions, or 

non-profit organizations. To paint a more complete picture of the economic impact 

that the Spanish-speaking population has on U.S. gross domestic product (GDP), we 

take the American Community Survey data and, like Jiménez (2019), extrapolate the 

estimated contribution of Spanish speakers in terms of the added value (or GDP) 

generated by the U.S. economy in 2019.   
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Figure 7. Trends in income and earnings among native Spanish speakers,  
in relation to language dominance 14   

 

According to our estimates, the contribution of Spanish speakers to the U.S. 

economy in terms of nominal GDP was roughly 2.3 trillion dollars in 2019 — a figure 

that exceeds the nominal GDP, expressed in current dollars, of any country with a 

predominantly Spanish-speaking population (Figure 8). This figure also exceeds the 

nominal GDP of Brazil and the Philippines, two countries that we include in our 

comparison due to the fact that, for reasons of cultural, historical and geographic 

proximity, Spanish plays a significant role there, despite not being the most widely 

spoken language. Thus, we can conservatively estimate that in current dollars, the 

size of the U.S. Spanish-speaking community's economy in 2019 exceeded that of 

the economies of Spain and Mexico, and was roughly as large or more in magnitude 

as the size of the Brazilian economy.   
 

14 Source: United States Census Bureau (2022); Bureau of Economic Analysis of the United States Department of 
Commerce (2022); authors’ calculations. 
Data for the U.S. is based on the 2019 American Community Survey (ACS) of fluent or heritage Spanish-speakers 
in the U.S. (2005-2019). This source tends to underestimate personal income as reported by the Bureau of 
Economic Analysis, as the data are based on respondents’ recollections rather than documented records. This 
underestimate is more pronounced for non-wage income such as public assistance, interest, dividends, and rents. 
The ACS data also do not include capital gains; money received from the sale of property (unless the property was 
tied to the respondent’s business); food stamps, public housing subsidies, medical assistance, etc. Thus, this 
figure presents an approximation of personal income levels, which we infer from the ACS data and corresponding 
data from the U.S. Bureau of Economic Analysis.   
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Gráfica 6: Evolución de los ingresos y rentas de la población 
hispanoparlante nativa en función de su dominio de la lengua
Fuente: Oficina del censo de EE. UU. (2022); Oficina de análisis económico de EE. UU. (2022); cálculos de los autores.

Nota: Los datos base para la población hispanoparlante o de herencia hispanoparlante son del American Community 
Survey, ACS (2005-2019) pero estos tienden a subestimar el ingreso personal reportado por la oficina de análisis 
económico ya que se basan en el recuerdo del encuestado y no en registros documentales. La subestimación es más 
pronunciada para ingresos no salariales como asistencia pública, intereses, dividendos y alquileres. Los datos del ACS 
tampoco incluyen ganancias de capital, dinero recibido de la venta de propiedades (a menos que sea el negocio del 
encuestado); cupones para alimentos, subsidios de vivienda pública, asistencia médica, aportes patronales a 
particulares, etc. Por ello, en esta gráfica no representamos los datos del ACS directamente sino una aproximación 
del nivel de ingreso personal que inferimos a partir de los datos del ACS y de los de la oficina de análisis económico.



 

 
 

© Enrique Martínez García & María Teresa Martínez García 
The Economic Value of Spanish in the United States: Opportunities and Challenges for the Future  

Estudios del Observatorio/Observatorio Studies. 078-05/2022EN  
 ISSN: 2688-2949 (online) 2688-2965 (print) doi: 10.15427/OR078-05/2022EN 

Instituto Cervantes at FAS - Harvard University             © Instituto Cervantes at the Faculty of Arts and Sciences of Harvard University  

31 

 

The growing economic influence of Spanish-speakers in the U.S. translates to 

higher living standards. For example, the Spanish-speaking population of the U.S. is 

less than half of the total population of Mexico, but its economic contribution to the 

U.S. GDP was substantially higher than the total GDP of Mexico in 2019, as 

expressed in current U.S. dollars. Thus, in terms of per capita GDP, the living 

standard of the average Spanish speaker in the U.S. was much higher in 2019 than 

that of the average Mexican. Moreover, not only does the U.S. have a larger Spanish-

speaking population than Spain, but Spanish speakers in the U.S. also have a 

comparatively higher per capita standard of living, in current dollars.15 

 

At the same time, Spanish speakers in the U.S. have significant influence over 

the language’s global economic prospects. The combined nominal GDP of all 

Spanish-speaking countries listed in Figure 8, including the corresponding share of 

GDP attributed to U.S. Spanish-speakers, would total 7.2 trillion in 2019 U.S. dollars, 

or 9.4 trillion if we add Brazil and the Philippines. This figure is comparable to the 

2019 nominal GDP of Germany, the United Kingdom and France combined (9.5 

trillion), and far surpasses the GDP of Japan (5.1 trillion) and India (2.8 billion). It is 

also equivalent to more than half the GDP of China (14.3 billion).   

 

 
15 Using GDP data in current dollars, we can calculate the average per capita GDP for U.S. Spanish speakers 
(Graph 8), which reached $42,239 in 2019. We can then compare this number to the corresponding nominal 
GDP and population data from Mexico or Spain. However, it is generally considered more appropriate, when 
comparing average standards of living, to adjust these figures to account for differences in the composition of 
each country's basket of consumption goods. Using data from the International Monetary Fund (2022), adjusted 
for purchasing power parity, we can say that the equivalent 2019 per capita GDP was $20,767 in Mexico and 
$42,600 in Spain. Using this adjusted metric, the average living standard of Spanish speakers in the U.S. is thus 
double that of Mexico and comparable to that of Spain. 
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Figure 8. Economic impact of Spanish-speaking households in the U.S.  
compared to other countries with significant Spanish-speaking populations 16     

 

 

The growing purchasing power of Spanish-speaking populations, and its 

importance for U.S. domestic and foreign markets, are two factors currently 

exercising decisive influence over the progressive evolution of U.S. economic 

structures towards an increasingly bilingual economic model, in which Spanish and 

English are used as a matter of course.   

 

3.2.4. The link between Spanish-language skills and wage premium in the U.S.   

The ability to speak Spanish is beneficial not only because it can help facilitate 

communication between different members of the workforce, or because it allows 

companies to offer clients more personalized services in the language they speak, 

 
16 Source: United States Census Bureau (2022); U.S. Bureau of Economic Analysis (2022); International Monetary 
Fund (2022); World Bank (2022); authors’ calculations. 
Note: Data for the U.S. is based on the 2019 American Community Survey (ACS) of fluent or heritage Spanish-
speakers in the U.S. Total U.S. earnings, according to the ACS, were close to $12 trillion, lower than the $18.4 
trillion in nominal personal income and the $21.3 trillion of nominal U.S. GDP, per the Bureau of Economic 
Analysis. We estimate, using ACS data, that Spanish-speaking personal income was roughly $2 billion, 
representing about $2.3 trillion of U.S. nominal GDP in 2019. Data on 2019 nominal GDP for all other countries 
comes from the International Monetary Fund and the World Bank. 
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Gráfica 7: Impacto económico de los hogares hispanohablantes en 
EE. UU. en relación a otros países con notable impronta del español
Fuente: Oficina del censo de EE. UU. (2022); Oficina de análisis económico de EE. UU. (2022); Fondo Monetario Internacional (2022); 
Banco Mundial (2022); cálculos de los autores.

Trillions of dollars, anually

Nota: Los datos de EE.UU. se basan en el American Community Survey (ACS) de 2019 para la población 
hispanoparlante o de herencia. La renta total de EE.UU. según el ACS se acerca a los 12 billones de dólares, inferior a 
los 18,4 billones de ingreso personal nominal y a los 21,3 billones del PIB nominal de EE.UU. Las rentas de los 
hispanoparlantes recogidas en el ACS se estima que corresponden a unos 2 billones en relación al ingreso personal y 
a unos 2,3 billones en proporción al PIB nominal de EE.UU. El PIB nominal del resto de países para 2019 es del Fondo 
Monetario Internacional y el Banco Mundial. 
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but also because there is a direct economic advantage for owners and employees 

who are able to communicate in Spanish. The American Community Survey offers 

data that enable us to infer a proxy indicator for assessing the connection between 

wage premium and Spanish. To accomplish this, we focus on pay disparities within 

the sample of survey participants who do not speak Spanish as a native language 

(meaning, for our purposes here, non-Hispanic respondents) by comparing the 

average pay of individuals who speak Spanish with the average pay of non-Hispanic 

monolingual English speakers; that is, we estimate the likely potential wage benefits 

of learning Spanish as an L2 or FL. 

 

While the American Community Survey has its limits in this respect, it 

nonetheless allows us to make a reasonable approximation based on the 

employment experience of more than 7 million U.S. residents who self-identified as 

non-Hispanic, but who speak Spanish on a regular basis. Figure 9 shows the wage 

premium associated with Spanish, using as an indicator the difference between 

average earnings (salaries and other income) of Spanish speakers in relation to their 

level of Spanish proficiency, as well as the average earnings of monolingual English 

speakers, for the period 2014 to 2019. While the data represented in Figure 9 do not 

correspond exactly to the average wage premium for individuals who learned Spanish 

as an L2 or FL — since there are native Spanish speakers who do not self-identify as 

Hispanic — the figures nonetheless provide us with a general idea of what the 

potential premium earnings for this group of language learners might be. 

 

In Figure 9, the orange line represents the average premium for individuals 

who speak Spanish and have a high level of English proficiency (Spanish-English 

bilinguals), while the blue line represents speakers who are English dominant but 

have some degree of Spanish proficiency. As we can see, the difference between 

having limited Spanish proficiency and being a bilingual speaker of Spanish and 

English, in terms of average wage premium, has grown more significant over time. As 

the premium for limited-proficiency Spanish speakers has eroded over the six-year 
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period between 2014 and 2019, the difference in average pay between English 

monolinguals and Spanish-English bilinguals has remained stable at around $2,000 

to $3,000 per year. This means that Spanish-English bilinguals enjoy an average 

wage premium equivalent to 3.3% of the average pay of English monolinguals.   

 
 

 
 

Figure 9. Average wage premium for the non-Hispanic population in relation to Spanish and English 
language dominance 17     

 
 
 

As we can see in Figure 9, this wage premium has existed since at least 2014. 

In other words, the economic value of Spanish is nothing new, and has been 

appreciating for some time. Another important conclusion these results suggest is 

that achieving limited proficiency in Spanish is not ‘sufficient’ — that is, if one wants  

 

 
17 Source: United States Census Bureau (2022); authors’ calculations. 
Data are from the American Community Survey (2014-2019) for the non-Hispanic English-speaking, or Spanish 
and English proficient, population with full-time, year-round private sector employment. These figures represent 
the differential in average annual pay in current dollars for the population that speaks both English and limited-
proficiency Spanish (blue line) and the population that speaks Spanish and high-proficiency English (orange line), 
relative to the average annual pay in current dollars for the population of monolingual English speakers. Not 
included are those individuals who speak Spanish with limited or no English proficiency, whose average 
compensation for the same period is lower than that of English monolinguals. 
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Gráfica 8: Prima en la remuneración promedio de la población no 
hispana en función de su dominio del español y el inglés
Fuente: Oficina del censo de EE. UU. (2022); cálculos de los autores.

Nota: Estos datos son del American Community Survey (2014-2019) para la población no-hispana que habla inglés o 
tiene conocimientos de español e inglés con empleo en el sector privado a tiempo completo durante todo el año. Las 
cifras representan el diferencial en la remuneración promedio anual en dólares corrientes de la población que habla 
tanto inglés como español con competencia limitada (línea azul) y de la población que habla español pero con muy 
buen conocimiento de inglés (línea naranja) relativo a la remuneración promedio anual en dólares corrientes de la 
población que habla inglés solo. No se incluyen aquellos individuos que hablan español con competencia limitada o 
nula en inglés cuya remuneración promedio es inferior a la de los monolingües en inglés durante este período.
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to access the economic benefits we have discussed thus far, and take advantage of 

bilingualism’s potential wage premium, one should aim at achieving a high level of 

proficiency in both Spanish and English. 

 

In short, what these results seem to indicate is that people who speak or learn 

to speak Spanish, in addition to English, will have better job opportunities, and will be 

more desirable to companies and employers, who will in turn be inclined to pay them 

higher wages.   

 

3.2.5. The role of Spanish in U.S. international trade.   

Thus far, we have focused on the effect that Spanish-English bilingualism (or 

proficiency) has on the strength of the U.S. domestic market, as well as the labor 

market. Another important feature of the language, however — and one that makes it 

an important asset in U.S. international economic relations — is that widespread 

Spanish proficiency in the U.S. also facilitates bilateral trade relations with Spanish-

speaking countries (Martínez-García & Martínez-García, 2021). Figure 10 (originally 

published in Martínez-García et al., 2021a) explores the intensity of economic 

relations, in terms of exports, between the U.S. and its trading partners around the 

world. The blue dots represent countries where the dominant language is Spanish (or 

another Ibero-Romance language), and the black and red dots represent other U.S. 

trading partners where the dominant spoken language is not Spanish. The dotted 

lines represent the predictions of a basic model used in measuring international 

trade relations known as the ‘gravity equation,’ which compares the volume of trade 

between different countries, taking into account the distance of each trading partner 

from, in this case, the U.S., as well as the size of its economy. 

 

Comparing this predictive modeling (dotted lines) for trade relations with 

Spanish-speaking countries (blue) and non-Spanish-speaking countries (black) shown 

in Figure 10, we can see that the line representing Spanish-speaking countries is  
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above the line representing non-Spanish-speaking countries. This graph thus gives us 

a measure of Spanish’s role in facilitating increased U.S. international trade and 

exports. The results suggest that U.S. exports to Spanish-speaking countries could be 

as much as $160 billion more than they would be if Spanish were not the common or 

contact language of those importing countries.   

 

 
 

Figure 10. U.S. exports in relation to size of economy, distance, and language  
of each trading partner18   

 

We can make this same comparison by measuring U.S. imports from Spanish-

speaking countries (or from countries where Ibero-Romance languages dominate), as 

shown in Figure 11. In this case, the data show that the benefit is bilateral, as 

Spanish-speaking countries also profit from trade relationships consolidated via a 

common spoken language, i.e., Spanish. The results in Figure 11 suggest that  

 

 
18 Source: International Monetary Fund (2022); authors’ calculations.   
The dotted lines represent the estimated ratio of exports, adjusted for the size of the importing country, in relation 
to the geodesic distance (as calculated using the gravity equation in international trade). The blue dotted line 
represents trade with countries with a predominantly native-Spanish-speaking population, or where Spanish has a 
significant presence due to linguistic similarity, or as a heritage or preferred second language (as is especially the 
case in countries where other Ibero-Romance languages are spoken). The black dotted line represents all other 
countries, with the exception of petroleum-exporting countries and Southeast Asia.   
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exports from Spanish-speaking countries to the U.S. are more than $100 billion 

higher than they would be if these trading partners did not share Spanish as a 

common language with the U.S.   

 

 
 

Gráfica 11. U.S. imports in relation to size of economy, distance, and language  
of each trading partner19   

 

 

These data shed light on the economic importance Spanish has acquired in 

the U.S. Not only is the domestic Spanish-speaking economy growing, but there are 

also clear international commercial and economic benefits to sharing a common 

language with a community of more than 591 million Spanish speakers globally 

(Instituto Cervantes Yearbook, 2021, p. 28).   

 

 

 

 

 
 

19 Source: International Monetary Fund (2022); authors’ calculations.   
Note: See note from Figure 10, substituting imports for exports.   
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país socio en relación con la distancia geodésica (la ecuación de la gravedad del comercio). La línea azul indica la relación comercial 
con países cuya población es mayoritariamente nativa de lengua española o donde la lengua española por similitud lingüística o 
como herencia o segunda lengua preferida tiene una presencia relevante (especialmente donde se hablan otras lenguas ibero-
romances). La línea negra se refiere a todos los demás países, excepto a los países exportadores de petróleo y del sudeste asiático.

Gráfica 10: Las importaciones de EE. UU. también influidas por la lengua
Fuente: Fondo Monetario Internacional (2022); cálculos de los autores.
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4. Final Considerations   

 

Bilingualism offers cognitive benefits to the individual and can help build bridges 

between disparate social and cultural groups (American Academy of Arts and 

Sciences, 2017; Martínez-García et al., 2021a). In the case of the U.S. in particular, 

Spanish-English bilingualism not only confers advantages on speakers themselves, 

but has important positive economic impacts on the country as a whole. Today, there 

are increasingly numerous job opportunities associated with knowledge of the 

language. This is especially apparent in the education sector, where there is a 

growing demand for Spanish teachers country-wide, including for teachers who can 

teach other classes (history, science, math, art, etc.) in Spanish. These benefits, 

moreover, are not limited to the education sector, but can be seen throughout the 

U.S. economy, as the country increasingly adopts what we have termed a “bilingual 

economy” — a development that confers benefits not only on bilingual individuals, but 

on the country as a whole. The consolidation of the domestic Spanish-speaking 

market and the growing purchasing power and disposable income of Spanish 

speakers have meant that not only is this demographic becoming an increasingly 

important source of economic demand, but that being a native Spanish speaker, or 

learning Spanish as an L2 (of FL) — as long as one is also proficient in English — are 

increasingly rewarded with significant economic advantages. 

 

Against this backdrop, what are some of the future challenges faced by 

Spanish-speakers in the U.S.? From our point of view, the main challenge for the 

future — apart from promoting and strengthening the teaching of Spanish in the 

country, and increasing and improving its use — is to capitalize on the benefits of the 

bilingual economy. Perhaps the most difficult part of this challenge is deciding how 

best to go about tackling it. On the one hand, we must keep in mind that working 

toward such a goal involves recognizing the crucial role of bilingual individuals, not  
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only in the realms of culture and society, but also in the economy. Secondly, we must 

address some of the barriers that still exist, such as the lack of Spanish teachers in 

the school system, in order to leverage the enormous opportunities that the presence 

and influence of Spanish in the U.S. represents. 

  

Much of the U.S. population — including many Spanish-speakers — may not be 

fully aware of the economic benefits that speaking the language can confer, either on 

the individual or on U.S. society at large, which means it is even more important that 

we make these benefits clear to the public. In conclusion, the Spanish language is an 

important intangible asset and positive externality for the U.S. economy, in part 

because it encourages and strengthens trade relations, the flow of information, 

investments, and international relations, but also because it stimulates and 

energizes the U.S. domestic economy and labor market.   
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APPENDIX 

Selected survey questions on the use of Spanish  
in Texas, southern New Mexico, and northern Louisiana20 

 
Number of participants: 400 Spanish-speaking adult residents 
 
Sampling area: The Eleventh Federal Reserve District (Texas, southern New Mexico, northern 
Louisiana).   

The questionnaire was conducted online and only in Spanish, between September 21 and 
29, 2020.   
 

Thank you for participating in this brief survey. Your answers will be kept confidential.  
Please do not attempt to go back and change your answers, as this may invalidate your 

survey. Click NEXT to begin. 
 
QA. What state do you live in? 

 
1 Nuevo México (Continue) 
2 Luisiana (Continue) 
3 Oklahoma (Thank you, you are now done with the survey 
4 Texas (Continue) 
5 Otro (Thank you, you are now done with the survey)   

 

QB. What county do you live in?  
 

        
 

B1. What is your gender? 
 

1 Male 
2 Female 
3 Non-binary / third gender  
4 I prefer not to answer 

 
20 The survey has been translated for this English version of the study. 
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B2. Do you consider yourself of Hispanic or Latino descent, such as Mexican, Puerto 
Rican, Cuban or another Central American or Latin American origin? 

 
1 Yes 
2 No 

 

B3. What language do you read in? 
 

1 Only in Spanish (Continue) 
2 Mainly in Spanish, but a little in English (Continue) 
3 Equally in Spanish and English (Continue) 
4 Mainly in English, but a little in Spanish (Continue) 
5 Only in English (Thank you, you are now done with the survey) 

 

B4. What language do you speak at home? 
 

1 Always Spanish (Continue) 
2 Spanish more than English (Continue) 
3 Equally in Spanish and English (Continue) 
4 English more than Spanish (Continue) 
5 Always in English (Thank you, you are now done with the survey) 

 
1. What is your employment status? 

 
1 Employed full-time 
2 Employed part-time 
3 Retired 
4 Unpaid work 
5 Currently unemployed 

 
2. IF YOU ARE EMPLOYED FULL-TIME OR PART-TIME: Approximately how many people 

work at your place of employment? 
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3. IF YOU ARE EMPLOYED FULL-TIME OR PART-TIME: Which of the following BEST 

describes your job title? 
 

1 Employee 
2 Manager 
3 Executive 
4 Owner 
5 Other (Please specify:   ) 

 

4. IF YOU ARE EMPLOYED FULL-TIME OR PART-TIME: What language do you speak at 
work? 

 
1 Always Spanish 
2 Spanish more than English 
3 Spanish and English equally 
4 In English more than Spanish 
5 Always in English 

 

5.  For each of the options below, please indicate the language which you primarily 
read, watch or listen in.  

 
  Mostly            Mostly          In Spanish       Neither 

   In Spanish               in English      and English             
 
1 

 
2 

 
3 

 
4 

 
A. Televisión 

1 2 3 4 B. Radio/Podcasts 

1 2 3 4 C. Internet news 

1 2 3 4 D. Social media 

1 2 3 4 E. Print publications 

1 2 3 4 F. E-newsletters 

1 2 3 4 G. Websites 
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6. In what language do you prefer to READ information you are most interested in? 
 

1 Spanish 
2 English 

 
 

7. In what language do you prefer to LISTEN to information you are most interested 
in? 

 
1 Spanish 
2 English 

 
 

Now we need to ask you a few more questions to make sure we have a 
representative sample. 

 
 

D1. What year were you born?  
 
__ __ __ __ 

 

D2. What is the highest level of education you have completed? 
 

1 Did not graduated high school 
2 High school / vocational school graduate 
3 University graduate 
4 Graduate degree (master's degree or higher) 

 

D4. Please select the race you most identify with. 
 

1 Anglo/white 
2 African American/Black 
3 Asian 
4 Hispanic/Latino 
5 American Indian 
6 Other 
7 I’m not sure 
8 I prefer not to answer 
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D5. We will be classifying survey participants by income bracket. What was your total 
household income last year, before taxes? 

 
1 Less than $35,000 
2 More than $35,000 but less than $70,000 
3 More than $70,000 but less than $100,000 
4 More than $100,000 but less than $150,000  
5 $150,000 or more 
6 I’m not sure 
7 I prefer not to answer 

 

D6. Do you have any children 18 years old or younger? 
 

1 Yes 
2 No 
3 I prefer not to answer 

 

D7.a IF YOU HAVE CHILDREN: Please indicate what language your children speak. 
 

1 They always speak Spanish 
2 They speak Spanish more than English 
3 They speak Spanish and English equally 
4 They speak English more than Spanish 
5 They always speak Spanish 

 

D7.b IF YOU HAVE CHILDREN: Please indicate what language your children speak AT 
HOME. 

 
1 They always speak Spanish 
2 They speak Spanish more than English 
3 They speak Spanish and English equally 
4 They speak English more than Spanish 
5 They always speak Spanish 

 
 

END 
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Diciembre/December 2015  

17. Orlando Alba. El béisbol: deporte norteamericano con sello hispanoamericano / Baseball: a U.S. 

Sport with a Spanish-American Stamp. (En español: 017-01/2016SP; in English: 017-

01/2016EN). Enero/January 2016 

18. Manel Lacorte y Jesús Suárez-García. Enseñanza del español en el ámbito universitario 

estadounidense: presente y futuro / Teaching Spanish at the University Level in the United 

States. (En español: 018-02/2016SP; in English: 018-02/2016EN). Febrero/February 2016 

19. Jorge Ignacio Covarrubias. El periodismo en español en los Estados Unidos / Spanish-language 

Journalism in the United States. (En español: 019-03/2016SP; in English: 019-03/2016EN). 

Marzo/March 2016 

20. Marta Puxan Oliva. Espacios de fricción en la literatura mundial / Frictions of World Literature. (En 

español: 020-04/2016SP; in English: 020-04/2016EN). Abril/April 2016 
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21. Gabriel Rei-Doval. Los estudios gallegos en los Estados Unidos / Galician Studies in the United 

States (En español: 021-05/2016SP; in English: 021-05/2016EN). Mayo/May 2016 

22. Paola Uccelli, Emily Phillps Galloway, Gladys Aguilar, y Melanie Allen. Lenguajes académicos y 

bilingüismo en estudiantes latinos de los Estados Unidos / Academic languages and 

bilingualism in U.S. Latino Students (En español: 022-06/2016SP; in English: 022-

06/2016EN). Junio/June 2016 

23. María Fernández Moya. Los Estados Unidos, un mercado prometedor para la edición en español / 

The United States, a promising market for Spanish-language publishing. (En español: 023-

09/2016SP; in English: 023-09/2016EN). Septiembre/September 2016  

24. Daniel Martínez, Austin Mueller, Rosana Hernández Nieto, y Francisco Moreno Fernández (dir.). 

Mapa hispano de los Estados Unidos 2016 / Hispanic Map of the United States (En español: 

024-10/2016SP; in English: 024-10/2016EN). Octubre/October 2016 

25. Igone Arteagoitia, Marleny Perdomo, Carolyn Fidelman. Desarrollo de la lectoescritura en español 

en alumnos bilingües. / Development of Spanish Literacy Skills among Bilingual Students (En 

español: 025-11/2016SP; in English: 025-11/2016EN). Noviembre/November 2016 

26. Winston R. Groman. El canon literario hispánico en las universidades estadounidenses / The 

Hispanic Literary Canon in U.S. Universities (En español: 026-12/2016SP; in English: 026-

12/2016EN). Diciembre/December 2016 

27. Clara González Tosat. La radio en español en los Estados Unidos / Spanish-Language Radio in the 

United States (En español: 027-01/2017SP; in English: 027-01/2017EN). Enero/January 2017 

28. Tamara Cabrera. El sector de la traducción y la interpretación en los Estados Unidos / The 

Translating and Interpreting Industry in the United States (En español: 028-02/2017SP; in 

English: 028-02/2017EN). Febrero/February 2017 

29. Rosana Hernández-Nieto. Francisco Moreno-Fernández (eds.). Reshaping Hispanic Cultures. 2016 

Instituto Cervantes Symposium on Recent Scholarship. Vol. I. Literature and Hispanism (En 

español: 029-03/2017SP). Marzo 2017 

30. Rosana Hernández-Nieto y Francisco Moreno-Fernández (eds.). Reshaping Hispanic Cultures. 

2016 Instituto Cervantes Symposium on Recent Scholarship. Vol. II. Language Teaching (En 

español: 030-04/2017SP). Abril 2017 

31. Francisco Moreno-Fernández. Variedades del español y evaluación. Opiniones lingüísticas de los 

anglohablantes / Varieties of Spanish and Assessment. Linguistic Opinions from English-

speakers (En español: 031-05/2017SP; in English: 031-05/2017EN). Mayo/May 2017 

32. María Luisa Parra. Recursos para la enseñanza de español como lengua heredada / Resources 

Teaching Spanish as a Heritage Language (En español: 032-06/2017SP; in English: 032-

06/2017EN). Junio/June 2017 
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33. Rosana Hernández-Nieto. La legislación lingüística en los Estados Unidos / Language Legislation 

in the U.S. (En español: 033-09/2017SP; in English: 033-09/2017EN). Septiembre/September 

2017 

34. Francisco Moreno-Fernández. Geografía léxica del español estadounidense. A propósito del 

anglicismo / Lexical Geography of U.S. Spanish. About Anglicism (En español: 034-10/2017SP; 

in English: 034-10/2017EN). Octubre/October 2017 

35. Rosana Hernández-Nieto, Marcus C. Guitérrez, y Francisco Moreno-Fernández (dir). Mapa hispano 

de los Estados Unidos 2017 / Hispanic Map of the United States (En español: 035-11/2017SP; 

in English: 035-11/2017EN). Noviembre/November 2017 

36. Esther Gimeno Ugalde. El giro ibérico: panorama de los estudios ibéricos en los Estados Unidos / 

The Iberian Turn: an overview on Iberian Studies in the United States. (En español: 036-

12/2017SP; in English: 036-12/2017EN). Diciembre/December 2017 

37. Francisco Moreno Fernández. Diccionario de anglicismos del español estadounidense (En 

español: 037-01/2018SP). Enero/January 2018 

38. Rosalina Alcalde Campos. De inmigrantes a profesionales. Las migraciones contemporáneas 

españolas hacia los Estados Unidos / From Immigrants to Professionals: Contemporary 

Spanish Migration to the United States. (En español: 038-02/2018SP; in English: 038-

02/2018EN). Febrero/February 2018 

39. Rosana Hernández Nieto, Francisco Moreno-Fernández (dir.). Reshaping Hispanic Cultures. 2017 

Instituto Cervantes Symposium on Recent Scholarship. Vol. I. Literatura e hispanismo (En 

español: 039-03/2018SP). Marzo/March 2018 

40. Rosana Hernández Nieto, Francisco Moreno-Fernández (dir.). Reshaping Hispanic Cultures. 2017 

Instituto Cervantes Symposium on Recent Scholarship. Vol. II. Spanish Teaching / Enseñanza 

de español (En español: 040-04/2018SP). Abril 2018 

41. Andrés Enrique-Arias, Evolución de los posgrados de español en las universidades 

estadounidenses / The Evolution of Graduate Studies in Spanish in American Universities (En 

español: 041-05/2018SP; in English: 041-05/2018EN). Mayo/May 2018 

42. Luis Javier Pentón Herrera, Estudiantes indígenas de América Latina en los Estados Unidos / 

Indigenous Students from Latin America in the United States (En español: 042-08/2018SP; in 

English: 042-08/2018EN). Augusto/August 2018 

43. Francisco Moreno Fernández (ed.). El español de los Estados Unidos a debate. U.S. Spanish in the 

Spotlight (En español: 043-09/2018SP; in English: 043-09/2018EN). Septiembre/September 

2018 

44. Rosana Hernández y Francisco Moreno Fernández (dir.). Mapa hispano de los Estados Unidos 

2018 / Hispanic Map of the United States 2018. (En español: 044-10/2018SP; in English: 

044-10/2018EN). Octubre/October 2018  
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45. Esther Gimeno Ugalde. Panorama de los Estudios Catalanes en los Estados Unidos / Catalan 

Studies in the United Studies (En español: 045-11/2018SP; in English: 045-11/2018EN). 

Noviembre/November 2018 

46. Silvia Betti. Apuntes sobre paisaje lingüístico. Un paseo por algunas ciudades estadounidenses / 

Notes on Linguistic Landscape: A Look at Several U.S. Cities. (En español: 046-12/2018SP; in 

English: 046-12/2018EN). Diciembre/December 2018 

47. Rosana Hernández. Legislación lingüística en los Estados Unidos. Análisis nacional / Language 

Legislation in the U.S. A Nationwide Analysis. (En español: 047-01-2019SP; in English: 047-

01/2019EN). Enero/January 2019 

48. Kate Seltzer y Ofelia García. Mantenimiento del bilingüismo en estudiantes latinos/as de las 

escuelas de Nueva York. El proyecto CUNY-NYSIEB / Sustaining Latinx Bilingualism in New 

York’s Schools: The CUNY-NYSIEB Project. (En español: 048-02/2019SP; in English: 048-

02/2019EN). Febrero/February 2019 

49. Francisco Moreno Fernández (ed.). Hacia un corpus del español en los Estados Unidos. Debate 

para la génesis del proyecto CORPEEU. (En español: 049-03/2019SP) Marzo/March 2019. 

50. Rosana Hernández y Francisco Moreno-Fernández (eds.). Reshaping Hispanic Cultures. 2018 

Instituto Cervantes Symposium on Recent Scholarship. Vol. I. Literature. (En español: 050-

04/2019SP) Abril/April 2019.  

51. Rosana Hernández y Francisco Moreno-Fernández (eds.). Reshaping Hispanic Cultures. 2018 

Instituto Cervantes Symposium on Recent Scholarship. Vol. II. Linguistics, Communication and 

Sociology in the Hispanic World. (En español: 051-05/2019SP) Mayo/May 2019.  

52. Clara González Tosat. Cibermedios hispanos en los Estados Unidos 2019: evolución, calidad e 

impacto. / Hispanic Digital Newspapers in the U.S., 2019: evolution, quality, and impact. (En 

español: 052-06/2019SP; in English 052-06/2019EN) Junio/June 2019. 

 

 

Estudios del Observatorio/Observatorio Studies 

 

53. José María Albalad Aiguabella. Periodismo hispano en los Estados Unidos: análisis de cuatro 

modelos referentes. / Hispanic journalism in the United States: analysis of four key models. (En 

español: 053-09/2019SP; in English: 053-09/2019EN) Septiembre/September 2019. 

 

 



 

 
 

© Enrique Martínez García & María Teresa Martínez García 
The Economic Value of Spanish in the United States: Opportunities and Challenges for the Future  

Estudios del Observatorio/Observatorio Studies. 078-05/2022EN  
 ISSN: 2688-2949 (online) 2688-2965 (print) doi: 10.15427/OR078-05/2022EN 

Instituto Cervantes at FAS - Harvard University             © Instituto Cervantes at the Faculty of Arts and Sciences of Harvard University  

55 

54. José María Albalad Aiguabella. La apuesta de The New York Times por el mercado 

hispanohablante (2016-2019): luces y sombras de un proyecto piloto. / The New York Times’ 

Bet on the Spanish-speaking Market (2016-2019): Highs and Lows of a Pilot Project. (En 

español: 054-10/2019SP; in English: 054-10/2019EN) Octubre/October 2019. 

55. Marta Mateo, Cristina Lacomba y Natalie Ramírez (eds.). De España a Estados Unidos: el legado 

transatlántico de Joaquín Rodrigo. / From Spain to the United States: Joaquín Rodrigo’s 

Transatlantic Legacy. (En español: 055-11/2019SP; in English: 055-11/2019EN) 

Noviembre/November 2019.  

56. Juan Ignacio Güenechea Rodríguez. La herencia hispana y el español en la toponimia de los 

Estados Unidos. / Hispanic Heritage and the Spanish Language in the Toponomy of the United 

States. (En español: 056-12/2019SP; in English: 056-12/2019EN) Diciembre/December 

2019.  

57. Daniel Moreno-Moreno. Lo híbrido hecho carne. El legado de un pensador hispano-americano: 

Jorge/George Santayana. / The Hybrid Made Flesh. The Legacy of a Hispanic-American Thinker: 

Jorge/George Santayana. (En español: 057-01/2020SP; in English: 057-01/2020EN) 

Enero/January 2020. 

58. Rolena Adorno y José M. del Pino. George Ticknor (1791-1871), su contribución al hispanismo, y 

una amistad especial. / George Ticknor (1791-1871), his Contributions to Hispanism, and a 

Special Friendship. (En español: 058-02/2020SP; in English: 058-02/2020EN) 

Febrero/February 2020. 

59. Mónica Álvarez Estévez. Entre dos orillas: la inmigración gallega en Nueva York. Morriña e 

identidades transnacionales. / Between Two Shores: Galician Immigration to New York. Morriña 

and transnational identities. (En español: 059-03/2020SP; in English: 059-03/2020EN) 

Marzo/March 2020. 

60. Marta Mateo, María Bovea y Natalie Ramírez (eds.). Reshaping Hispanic Cultures: 2019 Instituto 

Cervantes Symposium on Recent Scholarship. Vol. I. Identity, Language & Teaching. (060-

04/2020SP) Abril 2020. 

61. Marta Mateo, María Bovea y Natalie Ramírez (eds.). Reshaping Hispanic Cultures: 2019 Instituto 

Cervantes Symposium on Recent Scholarship. Vol. II. Art and Literature. (061-05/2020SP) 

Mayo 2020. 

62. Godoy Peñas, Juan A. Are you Black or Latino? Ser afro-latino en los Estados Unidos. / Are You 

Black or Latino? Being Latino in the United States. (En español: 062-06/2020SP; in English: 

062-06/2020EN) Junio/June 2020. 

63. Eduardo Viñuela. El pop en español en EE.UU.: Un espacio para la articulación de la identidad 

latina / Pop in Spanish in the U.S.: A Space to Articulate the Latino Identity. (En español: 063- 

09/2020SP; in English: 063-09/2020EN) Septiembre/September 2020.  
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64. Marjorie Agosín, Emma Romeu, Clara Eugenia Ronderos. Vida en inglés, poesía en español: 

Escribir desde la ausencia / Living in English, Writing in Spanish: The Poetry of Absence. (En 

español: 064-10/2020SP; in English: 064-10/2020EN) Octubre/October 2020.  

65. Cristina Lacomba. Hispanos y/o latinos en Estados Unidos: La construcción social de una 

identidad / Hispanics and/or Latinos in the United States: The Social Construction of an 

Identity. (En español: 065- 11/2020SP; in English: 065-11/2020EN) Noviembre/November 

2020. 

66. Lucía Guerra. Translaciones literarias. Difusión y procesos de traducción de la obra de María 

Luisa Bombal en los Estados Unidos / Literary Shifts. María Luisa Bombal: Circulation and 

Translation Processes in the United States. (En español: 066-12/2020SP; in English: 066-

12/2020EN) Diciembre/December 2020. 

67. Leyla Rouhi. Translaciones literarias.	Sobre La Celestina y sus traducciones al inglés / Literary 

Shifts. On La Celestina and English Translations. (En español: 067-01/2021SP; in English: 067-

01/2021EN) Enero/January 2021. 

68. Miriam Perandones Lozano. La recepción del hispanismo musical en Nueva York en el cambio de 

siglo XIX-XX	y el boom del teatro lírico español a través de Enrique Granados y Quinito Valverde 

/ Reception of Musical Hispanism in New York at the Turn of the 20th Century and the Boom in 

Spanish Lyric Theatre through the Work of Enrique Granados and Quinito Valverde. (En español: 

068-02/2021SP; in English: 068-02/2021EN) Febrero/February 2021. 

69. Raquel Chang-Rodríguez. Luis Jerónimo de Oré y su Relación (c. 1619): el testimonio de un 

peruano en La Florida española / Luis Jerónimo de Oré and his Relación (c. 1619): A Peruvian’s 

Account of Spanish Florida. (En español: 069-03/2021SP; in English: 069-03/2021EN) 

Marzo/March 2021. 

70. Zuzanna Fuchs. El español como lengua de herencia en los EE. UU.: contribución de las lenguas 

de herencia a la confirmación de factores que impulsan el desarrollo lingüístico / Heritage 

Spanish in the US: How Heritage Languages Can Contribute to Disentangling Factors Driving 

Language Development. (En español: 070-04/2021SP; in English: 070-04/2021EN) Abril/April 

2021. 

71. María Luisa Parra Velasco. Los talleres del español: un proyecto colaborativo de formación 

docente para profesores de español como lengua de herencia en educación media y superior / 

Los talleres del español: A Collaborative Training Project for Teachers of Spanish as a Heritage 

Language in Secondary and Higher Education. (En español: 071-05/2021SP; in English: 071-

05/2021EN) Mayo/May 2021. 
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72. Marta Mateo, Juan Manuel Arias, and María Bovea-Pascual (eds.). New Perspectives on Hispanic 

Cultures: Hispanism and Spanish in the U.S. over the Last 30 Years. Observatorio Instituto 

Cervantes Symposium 2021. (072-09/2021SP) Septiembre/September 2021. 

73. Diego Pascual y Cabo, Gabriela Rivera-Marín. Entender y confrontar las agresiones lingüísticas en 

la enseñanza del español como lengua de herencia / Understanding and Addressing Linguistic 

Aggressions in the Spanish Heritage Language Classroom (En español: 073-11/2021SP; in 

English: 073-11/2021EN) Noviembre/November 2021. 

74. Javier A. Cancio-Donlebún Ballvé. Los esclavos del rey de España en San Agustín de La Florida 

(1580–1618) / The King of Spain’s Slaves in St. Augustine, Florida (1580–1618) (En español: 

074-12/2021SP; in English: 074-12/2021EN) Diciembre/December 2021. 

75. Francisca González Arias. Translaciones literarias. Las primeras traducciones al inglés de las 

obras de Emilia Pardo Bazán en los Estados Unidos / The English Translations of Works by 

Emilia Pardo Bazán in the United States of the Fin-de-Siècle (En español: 075-01/2022SP; in 

English: 075-01/2022EN) Enero/January 2022. 

76. Marta Pérez-Carbonell. Translaciones literarias. Las traducciones al inglés de la obra de Javier 

Marías y su presencia en los Estados Unidos / Literary Shifts. English Language Translations of 

the Works of Javier Marías and Their Presence in the United States (En español: 076-

03/2022SP; in English: 076-03/2022EN) Marzo/March 2022. 

77. Ángel López García-Molins. Reflexiones multidisciplinares sobre el espanglish / Multidisciplinary 

Reflections on Spanglish (En español: 077-04/2022SP; in English: 077-04/2022EN) Abril/April 

2022. 

 

 

 

 

 

 

 

 

 

 

 


